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The future isn’'t something hidden in a corner. Tutere is something we build in
the present.

Paulo Freire
A literacy education that focuses on social juseducates both the heads and
hearts of students and helps them to become thiolijgtommitted, and active
citizens in their nation and the world.

James Banks

Introduction, Purpose, and Rationale
This research project is the beginning of a protesadically transform my
curriculum and pedagogy. As Donaldo Macedo (20@8)rentioned in the introduction

to the 3¢ anniversary of the book, Pedagogy of the Oppresssthgogy has Greek

roots, meaning to lead a child (p. 25). He contsté&hus, as the term “pedagogy”’
illustrates, education is inherently directive andst always be transformative” (p. 25). |
have decided to embark with my students on a psogegansformation. | have decided
to move my curriculum, pedagogy, and teaching tdveagoal of emphasizing social
justice in the classroom and including ethnic conbe my curriculum. | have asked my
students to join me in a process that includewiaatiand working toward creating a
more just, humane, and peaceful world. | have asd®d myself to transform my
curriculum to reflect the diversity of this nation.

The project is centered around the writings ofl®&ueire and James Banks.
Their writings are the underlying philosophy, pusppand rationale for this project. One
purpose of this project is to move away from whatifé (1970) calls “banking
education” (p. 72). Under this type of system, ediont becomes “an act of depositing, in

which the students are the depositories and tlehéeas the depositor” (p. 72). The aim
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is to move toward an education that provides stisdepportunities to share their
experiences, identify important social problemsi(anproblems that are oppressive),
and take action (instead of memorizing and regatigly information). Another purpose
or rationale of this project is to begin a procekssurriculum transformation that would
include integration of ethnic content in lessond anits. James Banks (2003) argues that
most teachers in the classroom or in teacher elducatograms are likely to have
students from diverse racial, ethnic, cultural, Emtjuage groups in their classrooms (p.
6). Thus he believes teachers will need to “acquane knowledge, skills, and attitudes”
(p. 6). It is an aim of this project to begin agess to include and center my curriculum
around ethnic content in order to reflect the grmndiversity of the United States.

Finally, two broad goals have centered this ptapeer the last school year. They
include getting the majority of students involvedsome form of social activism and
using data to outline a plan for curriculum refoifhey are followed by a series of
secondary goals (see the description section) difheulty of reaching these goals is not
important, but rather starting a process of tramsédion is the most significant.
Literature Review

In order to reach these goals, | have relied anrhain sources: Paulo Freire’s,

Pedagogy of the Oppress@eOTO) and James Bank’s, Teaching Strategiestforid&

Studies(TSES).

Paulo Freire has often been cited as one of tis mituential thinkers on the
topic of education during the late twentieth centiifis POTO is currently one of the
most quoted educational texts and his ideas comtminfluence many educators

throughout the world.

Published by EdChange and the Multicultural Panikohttp://www.EdChange.org/multicultural




Transforming My Curriculum, Transforming My Classroom 4

Freire was born in Recife, Brazil on SeptemberlB21 and he died in Sao
Paulo, Brazil on May 2, 1997 (Paulo Freired.). He worked briefly as a lawyer until he
became a Portuguese teacher in a few secondarglsdtmm 1941-1947 (Paulo Frejre
n.d.). He also became active in adult educatiornvemders’ training, and became the
first Director of the Department of Cultural Ext@rsof the University of Recife from
1961-1964 (Paulo Freire.d.). Freire gained international recognitiontics work and
experiences in literacy training in Northeasterad@iir(Paulo Freiren.d.). After the
military coup of 1964, Freire was jailed by the ngewernment and forced into exile for
fifteen years (Paulo Freire.d.). In 1969, he was a visiting scholar at ldadvUniversity
and then he moved to Geneva, Switzerland to beecospecial educational adviser to the
World Congress of Churches (Paulo Freirel.). In 1979, he was invited to return to
Brazil where he became a faculty member at the étaity of Sao Paulo (Rage and

Hope: Paulo Freiren.d.). Finally, in 1988 he became the MinisteEdtication for Sao

Paulo (Rage and Hope: Paulo Fremel.). This position enabled him to institute

educational reform throughout most of Brazil (Rand Hope: Paulo Freire.d.).

Freire’s work mainly concerned literacy and theideto help men and women
overcome their sense of powerlessness by actitigeinown behalf. The oppressed, as
he called them, could transform their situatiotifen by thinking critically about reality
and then taking action. Freire believed that thecational system played a central role in
maintaining oppression and thus it had to be redorim order for things to change for
the oppressed.

Freire used the concept “banking education” tdamhe framework for

curriculum delivery that he believed existed in@alk. Freire (1970) defined this type of
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education as “an act of depositing, in which th&lenhts are the depositories and the
teacher is the depositor. Instead of communicathgteacher issues communiqués and
makes deposits which the students patiently recemeenorize, and repeat” (p. 72). He
argued that the extent of action allowed to theetts “extends only as far as receiving,
filing, and storing the deposits” (p. 72). Freitscaasserts that knowledge is a gift given
by those who consider themselves knowledgeableosetwhom they consider to know
nothing (p. 72). In this type of educational syststadents (whom Freire called patient,
listening objects) are not asked to think critigalbout the world in which they live (p.
71). They are merely asked to regurgitate inforomato the teacher (whom Freire called
the Subject), which may have little or nothing towith their lives (p. 71).

Freire does not think that this is an accidenfatt, he believes that banking
education allows the oppressors to maintain theesysf oppression. He wrote, “the
capability of banking education to minimize or aahthe students’ creative power and to
stimulate their credulity serves the interesthefdoppressors, who care neither to have
the world revealed nor to see it transformed” @). T Freire’s view, students under this
system do not have the opportunity to questiorritically evaluate the world in which
they live and thus have no opportunity to chang# tives for the better.

What did Freire propose as an alternative to benkducation? He proposed a
“liberating education” or “questioning educatiohiberating education involves a
process of “humanizing” people who have been ogeicesHumanization is politically
subversive because it empowers oppressed peopleesdion their lives and their
position in society. Freire believes that the “gt@amanistic and historical task of the

oppressed” is to “liberate themselves and theireggors as well” (p. 44). In order for
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the oppressed to become “more fully human” theymeied to fight dehumanization.
Dehumanization involves the “injustice, exploitati@ppression, and violence of the
oppressors” (p. 43-44). The system of educati@nusial in whether or not the oppressed
will be able to move toward humanity or continueeiperience dehumanization.

Freire laid out many components of a liberatingaadion in POTO. One central
component would be the concept of dialogue and ihaatied to becoming “more fully
human” or ending dehumanization. Freire wrote g%est, humanly, is tmame the
world, to change it” (p. 88). To name the world onest identify problems that oppress
by unjust use of force or power. Dialogue is anontignt process in which problems are
named and solutions are proposed. Dialogue, imessé “the encounter between men,
mediated by the world, in order to name the wo(fl’88). Dialogue is useful because it
allows individuals the opportunity to share theiperiences in a supportive and
constructive atmosphere. In this situation, pgyéiats or students specifically identify
what is oppressive and how one might take stepadahat oppression. This however
must done carefully. Freire argued that dialogustrimclude the following traits:
“profound love for the world and for people,” huityi] hope, and mutual trust (p. 89-91).
Freire does mention that dialogue alone will ndp lparticipants become “more fully
human,” but can only be fruitful if it is coupledttv critical thinking. And in turn critical
thinking will lend itself to transformation. Freiverites:

True dialogue cannot exist unless the dialoguegs@® in critical thinking-

thinking which discerns an indivisible solidaritgtiveen the world and the people

and admits of no dichotomy between them-thinkingcWiperceives reality as
process, as transformation, rather than as a statiity-thinking which does not
separate itself from action, but constantly immeisself in temporality without

fear of the risk involved (p. 92).

At the center of dialogue is the important and a&hla process of critical thinking.
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Critical thinking or what Freire callegbnscientizacao refers to learning to
perceive social, political, and economic contraditd, and to take action against the
oppressive elements of reality (p. 35). In otherdspcritical thinking involves a process
of identifying what is oppressive and how someaneppressed. It also involves taking
action to fight that which is perceived to be ogsree. Freire believes that dialogue and
critical thinking are intimately linked. He wrot&®nly dialogue, which requires critical
thinking, is also capable of generating criticahking” (p. 92). In order for students to
be able to confront oppression, they must firsobee critical thinkers.

Freire believes that critical thinking is not pibés in a banking education
framework, but only in a problem-posing educatidramework. In the banking system
of education students are primarily asked to mezsaand regurgitate often meaningless
and disjointed facts; whereas in a problem-posiagéwork, students are asked to use
critical thinking skills to investigate various fnlems that exist in the world. Freire made
the distinction between these two types of edunatitameworks in POTO. “Whereas
banking education anesthetizes and inhibits cregdtoxwer, problem-posing education
involves a constant unveiling of reality. The fomagtempts to maintain theelbmersion
of consciousness; the latter strives forémergence of consciousness amditical
intervention in reality” (p. 81). Students under this framewarbuld pose problems and
then critically investigate why those problems exiBor example, students may ask:
Why does poverty exist in the United States?) Erbelieves that a problem-posing
education will not only allow students to becoméical thinkers, but reveal that the
world is constantly undergoing change. “In problpasing education, people develop

their power to perceive criticalbiye way they exist in the worldwith which andin which
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they find themselves; they come to see the wortdae@ static reality, but as a reality in
process, in transformation” (p. 83). Problem-posdgcation helps students become
critical thinkers.

Once students have become critical thinkers théype/able to begin a process
that could lead to their humanization. Freire nefrto this process g@saxis. He defined
this process as “reflection and action upon thddvororder to transform it” (p. 51). This
process would involve constant reflection and eatadm. (Students would focus or think
about something that oppresses them and then pagdyffush it out in a dialogue.)
Eventually during reflection an action would idéed and then carried out. Freire
believed that reflection and action were insepa.abk thought that reflection without
action is merely “verbalism” and action withoutleetion is only “activism” (p. 87). In
other words, you cannot act without thinking anitertion without action will not
change realityPraxis is at the heart of transforming the world and thesoming “fully
human.”

Also at the heart of an education that is aimeatchteving humanization is the
idea that teachers are also students and studeritsa teachers. Freire believed that in
order for a liberatory education to take placetdasher-student contradiction would
have to be reconciled. He argued, “education meginbwith the solution of the teacher-
student contradiction, by reconciling the poleshef contradiction so that both are
simultaneously teacheasd students” (p. 72). Freire does not think the soiuto this
contradiction can be found in banking educationbekeved that banking education
maintained this contradiction through a numbertbfumles and practices, which he

thought mirrored oppressive society as a whol@3p. A few that he mentioned were:
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(a) the teacher teaches and students are taught;
(b) the teacher knows everything and the students kraihing (p. 73).

The process of dialogue is essential for Freireniding this contradiction. He argued:
Through dialogue, the teacher-of-the-students hadtudents-of-the-teacher
cease to exist and a new term emerges: teachesnstwith students-teachers.

The teacher is no longer merely the-one-who-teadhgsvho in turn while being
taught also teach. They become jointly responddyl@ process in which all grow

(p. 80).

In an educational setting that has a teacher-stwddmstudents-teachers, it is possible to
begin a process in which the world can be namedsahdions can be devised.

Freire believes that in order for an educationglegience to be relevant and
important, the teacher-student and the studentées need to work together to identify
the themes to create the program content or edwedtinits of study. Freire argued that
the starting point for organizing the program coht& education “must be the present,
existential, concrete situation, reflecting thei@d@ns of the people” (p. 95). It is
important, Freire mentions, that the people féa fimasters of their thinking by
discussing the thinking and views of the world @i}y or implicitly manifest in their
own suggestions and those of their comrades” ($).18 this view of education,
program content must be searched for dialogicaitiy the people (p. 124).

Finally, Freire emphasizes the importance of arcatbr to stand at the side of
the oppressed in solidarity. “Solidarity requirkattone enter into the situation of those
with whom one is solidary; it is a radical postu(p’ 49). He argues that “true solidarity
with the oppressed means fighting at their sideaiesform the objective reality which
has made them these “beings for another™ (p. #Bdther words, Freire argues that an
educator cannot tell the oppressed how to fighteggon, but must enter the situation as

partners in the struggle. He or she must “proclimair] devotion to the cause of
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liberation” and must be able to “enter ird@mmunion with the people” (p. 60-61).
Educators must stand at the side of the oppreaséérgo a conversion of sorts, and
constantly re-examine themselves to stay focusda&cammitted (p. 60). This may
perhaps be one of the most important pieces otlanation based around Freiren
thought: without devotion, solidarity, reflecticamd action the oppressed cannot begin to
fight dehumanization.

Another educator that is interested in educatimhsocial change is James Banks.
He is widely regarded as one of the most impottainkers and advocates of
multicultural education. He is currently RusselStark University Professor and
Director of the Center for Multicultural Educatiahthe University of Washington,

Seattle (James A. Banks.d.). He is a past President of the Americancatanal

Research Association and a past President of therfdaCouncil for the Social Studies

(James A. Banks1.d.). He has written many articles and bookénfields of social

studies education and multicultural education. ©ite most influential books that he

has written is titled, Teaching Strategies for kti®tudies In this book, Banks lays out a

rationale, a few trends, and goals for a multigalkgurriculum. He also includes
information on how to develop and plan a multictdticurriculum. Finally, he examines
a number of different ethnic groups in America (Amm&n Indians, Native Hawaiians,
European Ethnic Groups, Cuban Americans, Arab Acaed, Asian Americans) by
giving a short history of each group and then pesieducators with concepts, teaching
strategies, and a list of materials that they canta transform their curriculum.

In the beginning of the book, Banks talks abof@varationale for why schools

and nation-states need a multicultural curricultd®.claims that current demographics
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point toward America becoming more and more ethiyichverse. “The U.S. Census
projects that ethnic minorities-including Africamm&ricans, American Indians and
Alaska Natives, Asian and Pacific Islanders, angdques of Hispanic origin-will make up
47% of the U.S. population by 2050” (p. 6). He agthat because of these changing
demographics there are major implications for fithe nation’s institutions, including
schools, colleges, and the workforce (p. 6). “Thasttutions must be restructured and
transformed in order to meet the needs of the sevgroups who will work in and be
served by them” (p. 6). Finally, he asserts thatrtaition’s student population is also
changing greatly. He cites census data that shioatgshe percentage of white students in
the nation’s schools is decreasing while the pdjmuraof students of color is increasing
(p. 6).

Banks argues that most teachers now in the classos in teacher education
programs are likely to have students from diveessgal, ethnic, cultural, and language
groups in their classrooms (p. 6). Because ofrgason and the census data he cited, he
believes that teachers will need to “acquire neswkadge, skills, and attitudes” (p. 6).

In other words, teachers will need to know howttacure and operate in a multicultural
classroom.

Another rationale for having a robust multiculiuzarriculum in the schools is
that it will benefit the nation-state. Banks argtlest the cultural, ethnic, racial, and
language diversity that the U.S. and other Westations are experiencing is both an
opportunity and challenge to their schools, coke@ad universities (p. 8). He states that
challenges arise in the form of ethnocentrism agdtky when groups with different

religions, cultures, and languages interact wighsociety (p. 8). It also is an opportunity
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because ethnic, cultural, language, and religioveysity can “enrich a society by
providing novel ways to view events and situatidassolve problems, and to view our
relationship with the environment and with othexatures” (p. 8). Finally, Banks argues
that a multicultural curriculum that reflects thdtares, values, and goals of the groups
within a nation will “contribute significantly tde development of a healthy nationalism
and national identity” (p. 8). Banks believes thanulticultural curriculum would be the
glue or cement that helps keep a country together.

After discussing the rationale for a multicultucakriculum, Banks talks about
three prevalent assumptions that currently existutticultural education and he gives an
expanded definition of ethnicity. He argues thahynaducators assume that ethnic
studies only involves certain groups of color, sastAfrican Americans, American
Indians, and Asian Americans (p. 13). Banks ass$katshis is a narrow
conceptualization of ethnic studies and is thusigalue to the “social forces that gave
rise to the ethnic studies movement in the 1960s18-14).

The second assumption that is discussed invohhesagors and their view that
only students who are members of a specific ettpr@ap should study that group (p. 14).
Banks argues that many lessons and units focudynmrehe ethnic group that is either
present or dominant in the student population 4. Ble believes that all students need to
study a variety of ethnic groups. “[Students] reldgss of their race, ethnicity, or social
class, should study about the cogent and compleg ad ethnicity and cross-ethnic
relationships and interactions in U.S. society emkure” (p. 14).

Finally, Banks argues that many educators asshatesthnic studies are

primarily additive in nature. He asserts that etlusathink that “we can create a sound
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multicultural curriculum by leaving the presentrculum intact and adding ethnic
heroes and heroines such as Martin Luther KingCésar Chavez, Sojurner Truth,
Pocahontas, and Malinche” (p. 14). Banks beliekasdnly through a transformation of
the curriculum will the goal of creating a truly ticultural curriculum be achieved.

In addition to these assumptions, there are gfellems that Banks mentions in
teaching about ethnic groups. Banks argues thélgors exist, in part, on how ethnicity
and ethnic groups have been defined by teachedbjpHe points out that educators
limit their definition of an ethnic group to an atb group of color or an ethnic minority
group (p. 15). According to Banks, an expandedndefn of ethnicity is greatly needed
in order to conceptualize and implement a multumalk curriculum.

Banks offers an expanded definition of ethnic grthat would include
“individuals who share a sense of group identifa@@ta common set of values, political
and economic interests, behavioral patterns, amer aulture elements that differ from
those of other groups within a society” (p. 15).wieuld also add that members of an
ethnic group share a “sense of peoplehood, culideetity, and shared languages and
dialects” (p. 15).

Although Banks does not think that schools orrist should try to cover all the
ethnic groups in the U.S., it is important thatcle@urriculum focus on a range of groups
that differ in their histories, values, and currpridblems” (p. 16). Banks argues that by
studying a range of groups, students will be ableéke valid generalizations and
theories about race, ethnicity, and culture in Wciety (p. 16). In order to transform the

curriculum, a wide range of ethnic groups needet@xamined and studied.
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Before Banks begins his discussion of curriculsamgformation, he outlines the
four approaches that are commonly used by educttangegrate ethnic content into
their curriculum. The four approaches are: The Glomtions Approach (level 1), the
Additive Approach (level 2), The Transformation Appch (level 3), and the Social
Action Approach (level 4). Banks believes that maalyool districts and educators begin
with the Contributions and Additive approaches1(p-18). He also mentions that many
schools and educators do not move beyond thesapgmmaches (p. 18). Banks asserts
that moving through these approaches is a prodesgriculum reform (p. 18).
“Multicultural education as a process of curriculveform, can and often does proceed
from the Contributions and Additive approaches Transformation and Social Action
approaches” (p. 18).

The Contributions Approach (level 1) is one of thest frequently used and it
mainly focuses on “heroes, holidays, and discreti@l elements” (p. 18-19). This
approach is mainly characterized by the additioetbhic heroes into the curriculum (p.
19). The heroes and heroines that end up in threcalum are carefully chosen to fit
mainstream perspectives. Banks argues, “The harmkbseroines added to the
curriculum are viewed from a mainstream-centricspective and are also usually
selected for inclusion into the curriculum usingims&ream criteria” (p. 19). One
consequence of this is that ethnic heroes andriesdhat are viewed positively by the
mainstream society, such as Booker T. WashingtdrSatajawea, are most often chosen
for study rather than ethnic Americans who chakehthe dominant class and social
structure in society, such as W.E.B. Du Bois andéda Davis (p. 19). Thus the

mainstream curriculum remains unchanged and stsidknhot attain a comprehensive
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view of the role of ethnic groups in U.S. socigty 19). Ethnic issues and events come to
be seen as additions to the curriculum. In othedg,ahey become an “appendage to the
main story of the nation’s development” (p. 19)c8ese of the consequences, the
“mainstream curriculum remains unchanged in terhs dasic structure, goals, and
salient characteristics” (p. 19).

In the Additive Approach (level 2), “content, cepts, themes, and perspectives
are added to the curriculum without changing itsidatructure, purpose, and
characteristics” (p. 19). The content, conceptd,issues are mainly viewed from
mainstream perspectives (p. 19). Banks mentionghisaapproach is often
accomplished by adding a book, a unit, or a cotar$ke curriculum without changing it
substantially (p. 19). Banks argues that this apgimdallows the teacher to put ethnic
content into the curriculum without restructuringwhich takes substantial time, effort,
training, and rethinking of the curriculum andptsrposes, nature, and goals” (p. 19).
Banks believes that this phase could be the baggnmii a more radical curriculum
reform effort, but he also thinks that it sharegesal problems with the Contributions
Approach (p. 19). Banks thinks that its biggestrgtmming results in the viewing of
ethnic content from the perspectives of mainstreaiters, historians, artists, and
scientists, which does not involve a restructuohthe curriculum (p. 19).

The Transformation Approach (level 3 is fundamiptiifferent from the
Contributions and Additive Approaches. The key icutum issue involves not just
adding ethnic heroes or heroines, but the useffefent perspectives, frames of
reference, and content from different ethnic groggd.9). Banks believes that this

approach will help to extend “students’ understagdiof the nature, development, and
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complexity of the United States and the world”1B). This approach involves looking at
insider and outsider perspectives. For examplessoh that illustrates this approach
would involve an examination of Columbus’s arrirathe Caribbean from the
perspectives of both the natives and ColumbusqQ).This approach emphasizes the
need at looking at all perspectives in order t@a sound multicultural curriculum.

The final approach, the Social Action Approachvélet), includes all of the
elements of the Transformation Approach and compsdat require students to make
decisions and take actions. These decisions ammhadcire directly related to the concept,
issue, or problem they have studied (p. 20). Farmgpte, one exercise that illustrates this
approach can be used after a unit on the Civil Riflovement (p. 20). This exercise
could involve having students make a list of atitimey could take to help reduce
discrimination in their personal lives, school, awimunity (p. 21-22).

These four approaches to the integration of etbmitent into the curriculum can
be mixed and blended in actual teaching situatfpn21). The levels move from the
lower to higher levels of ethnic content and ingtgn into the curriculum will probably
be gradual and cumulative (p. 21). Banks beliekiasthere is an important goal in
teaching about racial, ethnic, and cultural ditgrsflt] should be to empower students
with the knowledge, skills, and attitudes they neegarticipate in civic action that will
help transform our world and enhance the possgildit human survival” (p. 22).

In addition to the goal of requiring students &velop their decision-making and
social action skills so they can take personaliago&nd civic action, Banks also lists a
number of other goals of the multicultural curricel. Banks believes one goal of the

multicultural curriculum should involve helping dgients to “develop the ability to make
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reflective decisions on issues related to racei@tly and culture” and to “takpersonal,
social, andcivic actions to help solve the racial and ethnic prnoislén our national and
world societies” (p. 24). He also argues that amotimportant goal should include an
effort to help students view history and currergrgg from diverse ethnic and cultural
perspectives (p. 25). Furthermore, this type oficutum should help to reduce “ethnic
and cultural encapsulation” and “help students tbgwve better understanding and
awareness of their own cultures” (p. 26). Finallgnks asserts that a multicultural
curriculum should also help students master esdertiding, writing, and math skills (p.
26). He believes that students will be more likelynaster skills when teachers use
content that deals with relevant and significanhlan problems, such as race, religion,
and power (p. 26-27).

In the middle of the book Banks explains how teedep a multicultural
curriculum. The first thing that should be done wipdanning a multicultural lessons and
units is to identify a list of key concepts (p. 9Cpncepts, according to Banks, are
“words or phrases that enable us to categorizéassify a large class of observations and
thus to reduce the complexity of our environmept’38). For example, racism, power,
immigration, migration, acculturation, and perceptare all examples of concepts that
could be used to organize a multicultural curricolwifter a series of concepts have been
identified, at least one generalization that iated to each concept should be identified
(p- 91). Banks defines a generalization as comtgiftwo or more concepts and states the
relationship between them” (p. 43). Each organigiegeralization should be a higher-
order thinking statement that explains a few agpethuman behavior that can be found

in all cultures, times, and places (p. 91). Afteroaganizing generalization has been
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chosen for each key concept, an intermediate giersgran should be chose for each

organizing generalization (p. 92). This type of gatization would apply primarily to a

“nation, to regions within a nation, or to grou@snprising a particular culture” (p. 92).

Finally, once key concepts and organizing geneaitims have been selected, low-level

generalizations should be chosen for each ethoigpothat is to be studied (p. 96).
Banks gives many examples of how to put his fraor&for a multicultural

curriculum into practice. For example, he idensfeeconcept, an organizing

generalization, a low level generalization, anéw &ctivities and resources that could be

used to teach a unit on Japanese Americans amdrnmtat camps during World War 11.

The key concept that was chosen is immigration-atign (p. 101). The organizing
generalization, intermediate generalization, ametlolevel generalization are listed

below:

Organizing Generalizatiotn all cultures, individuals and groups have nibte

different regions in order to seek better econopdifical, and social
opportunities. However, movement of individuals @ndups has been both
voluntary and forced (p. 101).

Intermediate-Level GeneralizatioMost individuals and groups who have

immigrated to the United States and who have megratithin it were seeking

better economic, political, and social opportusitidowever, movement of
individuals and groups within the United States lbesn both voluntary and
forced (p. 101).

Lower-Level GeneralizatiarDuring World War Il, Japanese Americans were

forced to move from their homes to internment ca(pp401).

In addition to the concepts and generalizationgikBalso includes a list of activities and

resources that could be used by educators. Forg&astudents could read aloud

selections from Takashima, A Child in Prison Camnphey could view and discuss

photographs of interned Japanese Americans (p. $dddents could also hypothesize
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about why Japanese Americans were interned or aentegbook accounts of the event

with accounts in Executive Order 9066 and Withia Barbed Wire Fence: A Japanese

Man’s Account of His Internmer{p. 101).

Banks uses the last half of the book to covergelaumber of ethnic groups in
the U.S. by giving a brief history of each groupaftincludes a timeline). He also
includes a list of concepts, generalizations, #as, and resources for each ethnic group
that can be used by primary and secondary educ&ioaly, he includes a lengthy
appendix that lists a number of multicultural ediararelated websites, books (for
students and teachers), articles, and videos.
Description

This project was undertaken at New Spirit Middtd&ol in Saint Paul,
Minnesota during the 2004-2005 school year. Thegny school (K-5) and the middle
school (6-8) make up New Spirit Charter School.@ding to an article by Sebastian

Lecourt (2000) on the Mac Weekly Onlimgbsite, the primary school was started in the

fall of 1998 (the middle school opened a year )JabgrMacalester Classics Professor
Jerry Reedy and his associate, Mike Ricci. The alobimploys a Core Knowledge
curriculum that requires teachers to follow geneoaitent guidelines established by E.D.
Hirsch’s Core Knowledge Foundation. Teachers ateeaguired to use a set list of
textbooks, but are free to chose whatever resotinegsdeem necessary to meet the
content guidelines. In addition to a strict disgiplpolicy and uniforms, New Spirit
currently enjoys a low student to teacher ratieefaging around eighteen students per

class).
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During its short existence as a charter schooblement at New Spirit has
steadily increased. For example, in 1998, New Sgmiolled 150 students and this has
risen to 305 students during the 2004-2005 schead {New Spirit document). The
Executive Director of New Spirit, Walt Stull, hasited that the target enrollment for the
school is 350 students.

Although student demographics show that New Siffairly split in terms of
gender (46.6% female and 53.4% male), it is racatid ethnically heterogeneous (New
Spirit document). The following list of demographitom the 2004-2005 school year
illustrates this diversity: 22.4% African America8.8% Asian American, 11.5%
Caucasian, 11.9% Hispanic, and 0.3% Native Amer(blw Spirit document). The
Hmong represent by far the largest ethnic grouyeat Spirit (roughly 50% of the
student body). The vast majority of Hmong studeméschildren of parents who came to
the U.S. as refugees from Laos and Thailand duhed. 970s and 1980s. Many of these
parents came to the U.S. to escape war and todiatives.

In addition to the demographics that show NewitSpuiversity, they also show
that the school has a large special needs populatid its students come from families
that are economically disadvantaged. For examplengl the 2004-2005 school year,
New Spirit continued to have a high English Langubgarner (ELL) (56.1%) and
special education population (12.5%) (New Spirituwlment). These demographics also
seem to indicate that a large majority of studéwmesin poverty. In fact, 83% of the
student body qualified for free and reduced lunghrg) the 2004-2005 school year (New

Spirit document). Because of these challenges, Siewit employs a fairly large number
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of ELL teachers, social workers, teacher aides,sahdol psychologists. It also provides
in-service trainings for teachers and staff ondspelated to ELL and urban education.

For this project | worked with my"7and &' grade social studies students. During
the 2004-2005 school year, | taught two sectiord"afrade, two sections of'gyrade,
and one homeroom section. In nfygrade class, | was required to cover the period of
U.S. history from the late 1800s until after WWifeav economics units, and a few world
history/geography units. In my'&rade classes, | had to cover the period of UsBory
from the Great Depression until the end of the Glr, a few economics units, and a
few world history/geography units. The project ilwed all of my 7" and &' grade
students.

There were many goals that | wanted to reach bdinishing this project. These
goals included a few primary goals and a numbeseobndary goals. The primary goals
for this project are listed below:

1. To get the majority of students (and myselfoired in some kind of social

activism that would benefit the school, commundy, state, country, and/or

world.

2. To critically examine my curriculum (from mydirtwo years of teaching) and

outline a plan for curriculum reform using the “leds of Integration of Ethnic

Content” as laid out in James Banks’ book, Teachittateqgies for Ethnic
Studies

The secondary goals not only are a little moreilgetabut tend to overlap and reinforce
the primary goals. The secondary goals are:

1. To get students to critically think about soaetivism by journaling, filling
out surveys, and participating in class discussarrdialogues.

2. To identify a series of themes that are evidemy students’ journals and

surveys that can be used to change or refine nohireg in regards to social
change.
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3. To begin a process of personal psychoanalysstanting a “Freiren journal”
and by identifying a theoretical problematic.

4. Attempt to combine my lessons and units witbrnfation regarding Freiren
thought and social change.

5. Start a social justice group with students, tidgone social problem to tackle,
and carry out one social action project.

6. Evaluate and examine my lessons and units (fnyrfirst two years of
teaching) to see how well | am integrating ethmotent into my curriculum.

These primary and secondary goals were used tercamtl focus my teaching during the

2004-2005 school year.

The project began after winter break 2005 anavibived six activities and/or
mini-projects. All of these projects involved gathg and analyzing data in order to
evaluate my progress toward the primary and secgmials. | began this project by
assigning surveys and journals. | also kept a fErejournal”’ that was used to record my
thoughts and help to identify a theoretical prodéim(which will be explained later). In
addition, | attempted to mesh the Freiren ideaswlesie discussed in class to my non-
Freiren/required curriculum. Finally, | set outstart a social justice group (in and
outside of school) and analyze my curriculum tolsae well | was integrating ethnic
content into my lessons and units. In the nextpeges | will describe each of these
mini-projects in more detail.

The first mini-project involved a survey that wggen to students in January and
at the end of the year in June. It included thirteleort essay, circle, and check questions
(see the appendix for a copy). This survey wasythesi and given to students for three
reasons. It was a way to check for prior knowle@fg®r knowledge of Freiren ideas

surrounding words like oppression) and it was useghuge how the thinking of students

Published by EdChange and the Multicultural Panikohttp://www.EdChange.org/multicultural




Transforming My Curriculum, Transforming My Classroom 23

may have changed over time. Finally, it was used laad of checklist of things that |
wanted to cover in class that related to Freire.dxample, | wanted to discuss
oppression and oppressors in society and thus fathe guestions asks, “How often this
year has there been a discussion or dialogue aangethe word “oppression” in social
studies?” (Student Survey). After the surveys vgathered, | analyzed the responses
looking for themes in the data and then made aoleservations regarding the data and
how | could modify my teaching for next year.

In addition to the surveys, | also had studentsijal throughout the last half of
the year. | collected four of those journals (begig in January and ending in June) to
analyze (see appendix for copies). The journalemm/four main topics. They are:
animals and humans, social problems, praxis ardrigisand students and teachers. | had
students do some free writing in these journalsrder to introduce content related to
Freire and/or to reinforce ideas talked about @&s€l | examined these journals by
looking for themes and then | listed a few waysvinch | could modify or change my
teaching for the upcoming school year.

As students were journaling, | also decided thstduld start a journal to collect
my thoughts. | labeled this part of the project ‘ageiren journal’ (see appendix for
copies). | started my eleven total entries in Janaad ended in June. The journal served
as a way to collect “Freiren moments” (things theppened in class that could be tied to
Freire). It also served as a way to identify a tb&oal problematic (a problem or
challenge of teaching a curriculum that includesireén thought) and continue a personal
discussion on these problems or challenges. | hsggburnal as a way to clarify my

thinking in regards to Freire and to provide a rddor how my thinking evolved over
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time. | analyzed these entries looking for themekta see where | currently stand in
regards to Freire and education.

In addition to the surveys and journals, | alsareied my lessons and units for
evidence of my attempt to include Freire in therailleurriculum. I did not want to teach
two separate curricula. For example, | tried tdude Freire in discussions relating to
immigration and racism. | did this because | wanget to the point where Freire and
some his ideas are seamlessly woven into the tbpiecsrequired to teach. In order to get
data to analyze, | counted and made note of thestimhiring lessons and/or units that
included Freire. | also made a few suggestionshichvl could improve my curriculum
for next year.

Another part of this project involved startingaml justice group with students.
My aim was to start a group at the middle schoat tas volunteer based and was
basically led by the students. (One or two teachwendld attend weekly meetings as
faculty advisors.) The students would essentiadlyrtvolved in thinking of ways in
which to fight various forms of oppression. Theyukbdo this by identifying a social
problem they wanted to tackle, brainstorm a nunab@ossible actions, and then carry
out a social action plan related to the problemaly, the group would debrief the plan
and talk about possible changes or improvementsdgir year.

| decided to start this kind of group with studefdr a few reasons. | wanted to
provide students with an opportunity to put inttiaat some of the ideas or things we
discussed in class (suchmsxis, social justice, and social change). | also wanted
students to be able to experience and think almmglsactivism as a viable way in which

to create social change.
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In terms of the data to analyze for this parthef project, | will describe the
group, a few of its projects, and documents thatedo the group (such as journals). |
will use this data or information to create adi$possible changes or improvements that
could be made for the next school year.

In addition to this group, | also decided to hstigrt a social justice group outside
of school. | helped to start a peace group in S2autl and we are currently working on a
statewide project. (I will describe this group atsdimplications for me as a citizen and
teacher in the results section of the paper.)

Finally, the last mini-project involves an anatyst my curriculum that spans my
first two years of teaching. | will be mainly loaig at how well | integrate ethnic content
into my curriculum. | will use Banks’ approachesdritegrating ethnic content (see pages
14-16 for a description) as a rubric to examinel@sgons and units. | will use this data to
create a data table and then | will offer a fewentations in regards to possible themes
that emerge from the data. | will use these theimeseate a plan for curriculum reform
that would go into action during the 2005-2006 sdhyear.

There are many reasons for why | included thismioject as a part of the larger
project. | believe that the world is becoming mdie&erse and thus my curriculum should
reflect that diversity. | also think that there anany benefits to exposing students to a
diversity of perspectives and experiences. In adithe ultimate goal of education
should be to improve the world. This can be don&aking social action that is supported
with careful reflection. Banks’ Social Action Apgch to integrating ethnic content and
Freire’spraxis both reflect ideas that | want to include in armulum based around

social justice.

Published by EdChange and the Multicultural Panikohttp://www.EdChange.org/multicultural




Transforming My Curriculum, Transforming My Classroom 26

Themes, Implications, Results, and Plansfor the Future
Themes and Implications

The first of six mini-projects involved a survéhat was given to students in
January and then again in June 2005 (see appehdsgd this survey to check for prior
knowledge, to gauge how the students’ thinking tmaye changed over time, and as a
checklist of things that | wanted to cover overykar. In looking at the students’
responses, | have attempted to boil down the d&btahemes and then offer a few
observations regarding the themes.

The first set of data | will analyze will concethre responses for questions 1-4
and question 11. | will identify general themesdach survey and then compare and
contrast responses from both surveys. | will alfer@ few implications regarding the
data.

The responses for question #1 are fairly simarbth surveys. Students in both
surveys listed a number of characteristics that themk embody a teacher: nice, smart,
kind, helpful, serious, honest, funny, cool, patistrict, and knowledgeable (Student
Survey). They also seemed to indicate that thegrgimesponsibility of a teacher was to
teach the students. “Teachers teach kids so theleaan” and “Teachers are supposed to
teach students” were common responses (Studenggurv

Although the January and June surveys did sharéasithemes, there was one
key difference in the responses for the June suxdgw students commented that
teachers also learn from their students. One stwdere: “Sometimes they [teachers]

learn from the students” (Student Survey).
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There are many implications that can be drawnrebyewing this data and
examining the themes. Students seemed to implythkaeachers were the main and
perhaps only source of education in the classrddm.responses in the June survey
regarding students teaching the teachers couldatelthat students are becoming
conscious of the fact that they are also teacleedisCussion of data themes, students-
teachers, teacher-student can be found in theseexibn on student journals) and/or are
remembering class discussions and journals regastlirdents-teachers.

The data for question #2 (regarding charactesisircqualities that describe
students) also seem to indicate similarities affér@nces for both surveys. Common
themes between the surveys would include a ligeo$onal qualities (shy, nice, good,
mean, wired) and the idea that students learn $hiragn their teachers. A few examples
from both surveys would include: “Students loolelikids who are trying to learn from
the teacher,” “They [students] get information faeachers and become smarter so they
can graduate from high school,” “In my mind | thiakstudent learns from their teachers
and do what the teachers tell them,” and “Studerépeople that learn from teachers”
(Student Survey).

Only one student in the June survey indicatedghatents are also teachers.
“Students teach the teachers and other peopletiwaknow” (Student Survey).
Although this cannot be counted as a theme, ttas isnportant distinction in light of the
majority of responses that indicate that teachexshe sole educators in the classroom.

One implication (that has already been stressgrding the data for question #2

is that students still seem to see the role osthdent as one of taking in knowledge from
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the teacher. This has been discussed in the precsédction and thus does not merit
further discussion.

Question #3 asked students to identify the vaneags in which teachers teach.
The data for question #3 from both surveys indeate distinct themes, but rather a
laundry list of different activities and teachingtimods. A few examples would include:
homework, group work, lectures, note taking, revgames, group discussions, reading,
worksheets, concept webs, graphic organizers, gooajpcts, jigsaw activities, and
writing songs/raps (Student Survey).

The responses could imply that teachers emplayriaty of teaching methods
and use a number of different activities in théassrooms. (Conversely, it might imply
that one teaching strategy does not predomin&ee)dcturing for example.) The
responses that mentioned group discussions werenoabut were not a large majority
in either survey.

The responses for question #4 were also similapgysided. Question #4 asked
students to identify what they thought was the redigioal or purpose of education. A
large majority answered this question by statirag the main goal or purpose of
education was to get a good job or career (Stuslentey). The responses from both
surveys followed this central theme with a few &tans in wording. One student wrote,
“Education is necessary because you need to knowtbing to get a good job to survive
in this world-you don’t wanna be walkin’ around asKor change to eat” (Student
Survey). Another student argued that “Educatiop$igbu get a better job, to get money
to help your family” (Student Survey). Finally, dher student simply stated that the

purpose of education was to “get a job and a bifer(Student Survey).
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There are many implications that can be drawn frilmsidata. One implication
could be that | failed in my attempt to persuadelsits to see that education is not just
about moving up the economic ladder, but thinkihgducation as a means of making
the world a better place to live (by fighting sd@eoblems). The data could also imply
cultural ideas surrounding the motivations for vame should become educated (i.e. to
make more money). Although one student did merntidhe June survey that the
purpose of education was to learn how to take a¢poesumably action to change the
world), the majority of the responses imply thaieation is a means toward monetary
gain, is an idea that is deeply ingrained (Stu@&emvey).

Question #11 asks students to list and explairesactions that they may have
taken to change the world. The responses for thgadg survey varied between “never”
and “cleaning the neighborhood, picking up trasbtuflent Survey). The June survey
included much longer and well detailed responsdsrge number of students answered
the question by listing and explaining one, twoalbthree of the following school
sponsored activities: giving money to the Tsunaghef drive, volunteering with a
student group at a local homeless shelter, angjingrcans for a canned food drive
(Student Survey). A few students in the June surwegitioned that they donated old
clothes or volunteered at their church to servel f{&tudent Survey).

Many interesting implications can be drawn frons tata. One is that almost no
one recognized, acknowledged, or took some aati@hange the world as was evident
in the first survey. Another is that the secondreyrseems to indicate that a large
number of students took some kind of action to geahe world and a few did so outside

of school. This could indicate that students wereptive to class discussions
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surrounding social change or social action. (Algiou may indicate that the school
sponsored activities were easy to take part imalF, it is interesting to note the
disconnect between the theme of education as d®tegd monetary gain and the fairly
large increase in student action throughout thesicyear.

Questions 5-7 focus on the frequency in whicheleve been discussions in
social studies. These questions also focus onuher of times there have been
discussions that concerned the word “oppressiod”identified the “oppressors” in
society. Table 1.1 lists that data as a perceatl 38" graders who completed the

January survey (S1) and the June survey (S2).

Table 1.1 Never 1-3 4-6 7-9 10 or more
times times times times

Question #5

S1 5.66 20.75 28.30 18.86 26.41

S2 0 8.77 22.80 24.56 43.83
Question #6

S1 51.92 30.76 15.38 1.92 0

S2 1.81 27.27 40 27.27 3.63
Question #7

S1 61.53 19.23 11.53 5.76 1.92

S2 9.25 25.92 50 7.40 7.40

After examining the data in table 1.1 there is o@etral theme that begins to
emerge. The central theme in the data indicateéghbee was a large increase in

frequency (between the two surveys) in which sttelegcognized that they had
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discussions, that there have been discussions wongehe word “oppression” and also
that there have been discussions that identifieddppressors” in society.

This is not entirely surprising. As a social stisdieacher interested in class
discussion as a teaching method, | always try¢de as many opportunities as possible
for students to be involved in class discussiomsv@rious topics). Furthermore, | did not
start having class discussions on oppression apigesgors until after | collected the first
survey. The increase in numbers is probably dikedact that | included a large number
of discussions on these topics throughout the y&ais was a part of my teaching
checkilist for the year.)

Questions 8-10 focus on many ideas that are centpabxis. Praxis can be
basically defined as thinking or reflecting criflgaidentifying problems, and then taking
action. After the first survey, | emphasized inssléhe definition opraxis and how it
applies to social studies. | also gave studentspipertunity to think critically about a
number of topics and/or problems by journaling @nb involved in discussions. Finally,
| worked with students to identify problems in thierld and possible solutions and |
gave them opportunities to take some kind of acfl@ble 1.2 lists the data as a percent

of all 7-8" graders who completed the January (S1) and treslumey (S2).
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Table 1.2 Never 1-3 4-6 7-9 10 or more
times times times times
Question #8
S1 13.2 18.86 26.41 22.64 18.86
S2 1.75 21.05 28.07 14.03 35.08
Question #9
S1 9.61 28.84 26.92 17.30 17.30
S2 7.01 8.77 26.31 22.80 35.08
Question #10
S1 33.96 30.18 16.98 11.32 5.66
S2 14.03 36.84 26.31 14.03 8.77

The main theme in the data indicates that thereaNagly large increase
(between the two surveys) in which students reasghthat they did some reflective
thinking, identified problems in the world and pib$s solutions, and took some kind of
action to change the world.

This seems to imply that my efforts to get studeatthink reflectively were
successful on some level. Perhaps they remembleeedhtious journal entries or class
discussions from social studies. The data alsoigwphat they were a little more aware
of problems that exist in the world or how to idgnproblems. Finally, another
implication could be that the students took theowss opportunities at and outside of
school to take some social action.

The last two questions of the student survey, tijpres12 and 13, mainly involve
how students and teachers interact and how cuirncig chosen for social studies.
Question 12 asks students what best describesnteriaction with teachers by providing

them with three possible answers. Table 1.3 listsdata for question 12 as a percent.
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Table 1.3

Question #12 S1 S2

|. The teacher teaches and the student learns. 4824 8.92
ll. The teacher includes some interaction with 736. 32.14

students in which they are participants in their
learning, but mainly the teacher teaches and the
student learns.

lll. The teacher and the students learn together, 38.77 58.92
reflect and think together, and take action to
change the world.

The data for this table indicates a few interggstihnot problematic, themes. One
theme is that there was a large percentage inc(easghly 20%) in the number of
students who chose the third answer between theineys. On the more problematic
side, a plurality in the first survey and a majpiit the second survey chose the third
answer. This is problematic because class disausségarding critical reflection and
social action did not take place until after thstfsurvey. (Thus the numbers for the first
survey should be flip-flopped: 38.77% should halwesen answer 1 and 24.48% should
have picked answer 3.)

The data could imply that I did not explain theestion and answers in enough
detail and thus received suspect results. Or ildcshow that a larger number of students
recognized what we have been doing in class andeteto choose an answer that
matched that experience.

Finally, question 13 asks students how they thingkmaterials for social studies
are selected. The student is offered three andwéehe question. Table 1.4 lists the data

for question 13 as a percent.
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Table 1.4
Question #13 S1 S2
|. The teacher chooses and lets the students know 50.98 39.28

what they will be learning.

ll. The teacher sometimes asks what students are 35.29 39.28
interested in and want to learn about, but mainly
chooses what the students will be learning.

lll. The teacher and students work together to 743 21.42
identify the central themes or ideas that will
become the curriculum or units of study.

Two data themes seem to appear from table 1.4fifBhevould be that the
majority of students chose the first answer foweyrl and the second is that students
chose either the first or second answer for thersgsurvey.

These results seem accurate. | did not ask stsiftenteedback on possible
themes or ideas that would be used to create lssgamits. It was a struggle | never
resolved this year. It was difficult to ask for amgk feedback and try to cover all the
required material that is a part of the Core Knalgke curriculum.

In addition to the surveys, the students alscsditie journaling throughout the
last half of the year. | collected four journalsataalyze for this project. The journals were
a starting point for discussions on the followingits: animals and humans, social
problemspraxis and history, and students and teachers. Insteladkihg at the data for
each of the questions, | decided to examine thetaunes that | thought were the most

important and relevant to the project.
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Journal #1 included the following question: “Wieathe main difference between
animals and humans?” (Journal #1). | decided tahisejuestion to start a discussion on
humans and how they are able to recognize whatgpes them and then take action. (I
also used this question as a beginning point becaissimilar to many topics covered

in Pedagogy of the Oppresseth addition to journal #1, the students alsodusé&/enn

diagram to help them answer the journal questie@n(VDiagram on Animals and
Humans).

The majority of students listed many different way which animals and humans
were different. Many said animals cannot talk ot@school and humans can go to
school and drive a car (Venn Diagram on Animals ldadhans). In addition, the vast
majority argued that the main difference betwedamals and humans was that one lived
in nature (animals) and the other lived in homesr{&ns) (Journal #1). Variations of this
answer involved what animals do in nature and \oatans do in cities or homes
(Journal #1).

The main theme for this data would be that stuglseém to argue that animals
and humans have different housing or habitats lansl have different experiences and/or
have different abilities.

One implication of this data is that the studetisnot either understand the
guestion or | did not give enough explanation aloytexpectations. (I did ask students
to think about one big, broad difference betwedmats and humans.) After the students
finished the Venn diagram and journal, we had audision about their answers and how

humans are able to recognize that they are opgr@sskthus take action (ijpraxis).
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The questions for journal #2 involved social perb$ and they asked students to
reflect on some of their experiences to answeqtlestions. Journal #2 included seven
guestions and they basically asked students thedtlowing: list some social problems
that exist in the world, choose one problem tha¢lsvant to their lives, explain why
they thought this problem was important, explaiwhiorelates to their lives, explain how
life might be different without that problem, lign things that could be done to solve the
problem, and list three that they could start daogy to solve the problem (Journal #2).

The vast majority of students were able to idgrdilist of problems (like racism,
crime, and drugs), choose one problem, and exp@nit was relevant to their lives
(Journal #2). Despite this many students struggledentifying a list of ten things that
could be done and a list of three things they cdoldo immediately start trying to solve
the problem (Journal #2). Although students onvthele could not list ten or three
things, the ones that were listed were for the rpadt clear and well stated (Journal #2).
For example, one student wrote concerning ganggtrm members should “talk to
someone that went down the gang path and try teerttedm change their minds”
(Journal #2).

The data implies that many students were ableaspgwhat a social problem is
and were able to list examples. The themes alse et many students were able to tie
a particular social problem to their life or experies. However, the data also implies
that students had difficulty in providing concretetangible ways to fight a social
problem. (They also were unable to provide wayshich they could immediately start

fighting a problem.) All of this could show thaspent more time explaining what social
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problems are rather than providing examples of baw could fight these kind of
problems.

The questions for journal #3 concentrate on topatated tgoraxis and history
(Journal #3). Students were asked to answer sexgstigns that varied from defining
praxis in their own words and thinking about what an wlial might do to make the
world a better place to live (Journal #3). For 8tisdy | examined questions 4-7.

Questions 4-5 ask students if it is possible fpeeson to change their life in an
important way and change the world for the beflbe vast majority of responses stated
that it is possible for a person to change th&rdnd the world in some positive way,
although many said that it was more difficult t@ofe the world (Journal #3). One
student wrote for question #5: “Yes, because Mamtither King, Jr., is one person and
he helped stop racism. Rosa Parks is one persoshenstopped segregation on the bus.
I’m one person and I'm planning on changing theldvarto a better place “ (Journal #3).

The responses for questions 4-5 seem to indibatd tvas successful in using
historical figures as models or examples of simgdéviduals that affected social change.
The responses also seem to imply that studentsabéeeo accept the possibility of
change on an individual or personal level.

Questions 6-7 concentrate on what an individughindo to change their life or
the world in some important way (Journal #3). Ay@number of the responses included
vague ideas on how to bring about change on a p&lrso global level. One student
responded to question #7 by writing, “Gain poweakma way to end world hunger, find
a cure for sicknesses” (Journal #3). Another studeote (for the same question): “You

can sacrifice something and help others. Get lelp bthers” (Journal #3). A small
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minority of students included a thought procesth¢aigh still a little vague) when
confronted with problems at an individual or glolealel. One student argued for
guestion #6, “First the person has to identifypgheblem and think of ways to solve it”
(Journal #3). Another student wrote for question‘¥ou would think about the problem
and take some kind of action. Like making a usefuéntion” (Journal #3). Finally,
another in answering the same question stated:thg same for the world to be changed
as far as changing your own life in some way. FOITBI, you've got to have PRAXIS
(identifying a problem and taking action to solvand change yourself or the world)”
(Journal #3).

The responses for questions 6-7 imply that origwastudents recognized that
praxisis a process an individual can use to tackle semgthat is oppressive at an
individual or global level (despite numerous cldssussions on the topic).

Finally, journal #4 asked students to answer gomestrelated to the relationship
between students and teachers. (A class discufediowed the journal and it
concentrated on calling students “students-teatlexs a teacher a “teacher-student.”) |
mainly concentrated on the responses for questietand 13-14.

Questions 7-8 asked students if students candobdes and if teachers can be
students. An overwhelming majority of students agr&a the questions by stating that
students can be teachers and vice-versa (JourhaD#éstions 13-14 also yielded similar
responses. (Questions 13-14 ask students to decwéeachers should view their
students and students their teachers.) A vast imagrswered that teachers should view
their students as having experiences that are bapioio explore in the classroom

(Journal #4). A very large number also circleddhswer indicating that students should
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view their teachers as important guides in thenlearprocess, but must work at
including the experiences and knowledge of studientiise classroom (Journal #4).

The data implies that students were able to gresplea (which was a part of an
interesting class discussion) that teachers catugkents and vice-versa. They were also
able to understand or acknowledge that teachemsalidsually include the knowledge or
experiences of students in the classroom (whichalszsa part of the same discussion)
and that teachers should work at doing this (wigioés against the grain of banking
education).

In addition to the student journals, | also dedittestart my own journal, which |
have titled the “Freiren journal.” The eleven joalrentries from January to June 2005
were used to capture “Freiren moments” (incidemimfthe classroom that are related to
Freire) and to serve as a way to identify a “thecatproblematic” (a problem or
challenge of teaching a curriculum that includesiren thought). By examining the
journal entries | was able to psychoanalyze mys#dtify themes, and see how my
thinking changed over time.

Many of the journal entries involved describingivas Freiren moments and
what | thought of each of those moments. For exampllate February, | talked about
how in class students answered the following qoestHow arepraxis and the Civil
Rights Movement related?” (Freiren Journal). Mahthe students answered this
guestion by stating how the protestors saw racsi @roblem in American society and
thus participated in marches, boycotts, demonetrasit-ins, and freedom rides (Freiren
Journal). In a May entry | also mentioned that mstaglents thought that Rosa Parks was

an example opraxis (Freiren Journal). Finally, in a June entry | &llkabout how |
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started to think about the standards movement/Nlol Ckft Behind and critical
pedagogy (Freiren Journal).

The majority of the journal entries concerned hgotretical problematic: By
becoming a Freiren educator | may become just andype of banker (Freiren Journal).
In early January, | argued that | was becomingnd kif Freiren banker (Freiren Journal).
“As of today, | think that by becoming a Freireruedtor or an educator that uses Freiren
elements (I have not decided which), | will becoartgpe of banker, but | will become a
type of banker that chooses to work with studemt®ame” the world or identify what
oppresses the oppressed” (Freiren Journal). InFeimtuary a few entries indicate subtle
shifts in my thinking. | seem to be arguing thaim not a Freiren banker, but some type
of banker. | began one entry by writing, “I thinkymmind has changed or my thinking
has shifted in the last week and a half regardungy“banker problem™ (Freiren Journal).
In this same journal | begin to rationalize thisvigosition. “So although | am using
Freire in the classroom, | would not say | am darerebanker. | do not use all of his
ideas, but | use some of his ideas in a modifiechfqFreiren Journal). The
rationalization continues: “On the other hand I stitha non-Freiren banker. | use an
ELL social studies textbook and | often deposibimito the brains of my students”
(Freiren Journal). At the end of this journal eritsgake out my conclusion. “l think I am
halfway between a Freiren type of banker and adastahor non-Freiren banker. As of
today this is where | stand” (Freiren Journal).

In a May journal the waffling continues and | cotoevhat appears as a final
conclusion. | argue at the beginning of the erttat t1 now believe that what | am doing

is not necessarily a form of banking education’e{fén Journal). In the middle of the
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same entry | complicate this judgment by statinguppose in one way | am banker
because | am teaching students a basic vocabuldrgiraalysis that is based in Freiren
thought, but in another way | am not a banker bsedlearn with my students and help
them to identify oppression in their lives and hibwan perhaps be resolved” (Freiren
Journal). At the end of the journal | seem to lsegmeed to the fact that this tension will
always exist. | wrote, “I do not think that thisis2on between a banker educator and a
Freiren banker-which | believe is inherent in aifere pedagogy-will ever be resolved. It
is important to note that one type of education gnle students the analytical skills to
encounter oppression, while the other will onlypha maintain oppression and thus
dehumanization” (Freiren Journal).

Two themes begin to appear when reading througgetjournal entries. One is
the fact that there were numerous Freiren momeantkass throughout the school year.
The other is a common theme of internal conflictvimch | could not decide if | was a
banker, a Freiren banker, or a non-Freiren barfjkerentually seem to argue that this
tension will be inherent to an education basedraddtreire and his writings.)

One implication of the data and themes could beltivas able to discuss Freire
and his ideas on numerous occasions to merit numédfieeiren moments. This seems to
show that | was consistent in talking about Freiideas throughout the year and was
able to explain them in such a way that it was éasyniddle school students to
understand the material. Another implication ccaddthat | did have an internal conflict
regarding the banking problem and it was nevey fidkolved.

In addition to the Freire journal, | also triedinclude Freire and his ideas in my

curriculum. | attempted to weave some of his ides my lessons, assignments,
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homework, and assessments. Aside from the in-digsgssions regarding Freire’s ideas,
and the surveys and journals, | counted at leasétbeparate instances in which |
included some of his ideas in my curriculum. Foaireple, | would assign two “6Ws” a
week to my students for current events homeworkd&its would have to read an article
or watch a news program and identify a current etrat is related to a social problem.
Once they have done this they would have to anveeiollowing questions (6Ws):

1. When did this event happen?

2. Where did this event happen?

3. What happened?

4. Why do you think this event is important?

5. What social problem is related to this event?

6. What are three possible solutions for thisaqmioblem?

The 6Ws were used to identify an event that wagedIto a social problem (that was
oppressive, like racism) and to think of ways ttvasdhat problem.

In another instance, | had students engage imk-fair-share activity that was
related to Dr. King's speech, “| Have a Dream” @ug¢ a Dream Sheet). For this activity
students had to brainstorm independently, work wiffartner, and work with a small
group to identify five “I have a dream” statemeaisl list two possible actions for each
statement. (For example, one statement could bdeavé a dream that racism will end.”
A few possible actions: 1. Do not laugh at or tadist jokes. 2. If someone says
something racist around you, call them on it anolar why it is racist.) This again
reflects Freire and his ideas because it is asitindents to identify a few things that are
oppressive (which can be social problems) and tinek of ways to solve or work

toward solving those problems. This is closelytesdao the idea graxis. think

reflectively, identify a problem, and take action.

Published by EdChange and the Multicultural Panikohttp://www.EdChange.org/multicultural




Transforming My Curriculum, Transforming My Classroom 43

A final example of Freire’s ideas being found ig ourriculum would include a
unit ending assessment for a unit on fighting stigyees. For this assessment students
had to identify a stereotype, dissect or examieestBreotype (by using various sources
like the internet and books), and then write agaabkplan of action (Dissecting a
Stereotype Sheet). The plan of action involvedtaildel series of steps one would take
when he or she encounters what may be a sterediiigealso reflects Freire because it
allows students to pick a stereotype that is reiet@their lives, do some critical
thinking while examining the stereotype, and takwa action in formulating an action
plan.

One theme that is apparent when looking at the @&t my curriculum) is that
for the most part | did not use any of Freire’sasievhen formulating unit ending
assessments (except for the one example cited)rongdthe bulk of my lessons. Another
theme would include the fact that | used his idd&asng homework assignments,
surveys, journals, discussions, and one unit enaisgssment-for the most part the
structure of my units was not changed.

All of this could imply that it was difficult tontegrate his ideas into a curriculum
that has many standards and requirements. Anatiication could be that | currently
lack the knowledge and/or experience to includer&ia a higher level in my lessons
and units.

Another mini-project involved starting a sociastice group at New Spirit Middle
School. | wanted to start this kind of group toggstudents an opportunity to get
involved in social justice (as a way to put intdi@e some of the things we talked about

in class). In January 2005, I, Meghan Herlofsk (tath teacher), and nine students
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started “Colors of Justice” (COJ). COJ was an allinteer group made up of 618
graders who decided to identify and attempt toesalfew social problems over the
school year. The students decided to focus ongossiors (and what it does to the
environment of a school) and homelessness.

COJ worked on five projects related to the prolsl@igossip/rumors and
homelessness. The first project involved a com&i#tyos how gossip/rumors can destroy
relationships between students, teachers, and kstadb (This skit was given six times
total-1 for each 6 classes in the school.) COJaiganized and sponsored two “Mix-It
Up” lunch days. (Mix It Up lunch is a national evemwhich students sit and have lunch
with students outside of their cliques or groupsaddition to these two projects, COJ
wrote and performed a rap (on the school intercalmout the devastating effects of
gossip/rumors.

COJ also collected over four hundred food itemsndua canned food drive for
the Dorthy Day Center in Saint Paul, MN. FinalyDCprepared and served dinner for
homeless families at the Family Service Center apwood.

In addition to the projects, COJ held weekly megtiand had discussions on
topics such as racism, homophobia, sexism, povetitpe, and sexual harassment. It
also spent time doing some journaling before atef gfojects. For example, COJ
decided to tackle homelessness after it spentlistieg examples of social problems,
describing the problems, choosing a few problenteentrate on, and brainstorming a
list of possible actions (COJ Project #2 Sheetgyldiso spent time doing some

reflecting after preparing and serving dinner athbmeless shelter. Many of the students
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wrote that the experience was rewarding and adsedia few ways in which we can
make the project better for the upcoming year (Beflection Sheet for Project #2).

Although there is no hard data to analyze, thexeeva few apparent themes
concerning COJ. The students seemed excited talalt real world issues that were
relevant and important to them. They also seemexhjwy the fact that they had the
power to choose which problems to focus on and abibns to take.

These themes could imply that the group felt cotafde and willing to discuss
issues relating to social justice. They could aisply that students are most interested in
problems or issues that are directly related to tives.

Finally, | also decided to help start a sociatigesgroup outside of school. The
group is called “Sensible People for Peace” amlatgroup of citizens from Mendota
Heights, Saint Paul, and Minneapolis. We startedgtroup in July 2004 to share
information, get active, and speak out againsttheent occupation in Iraqg. (We are also
concerned with social justice, protecting cividities and human rights, conserving our
natural resources, promoting tolerance, and fadter) We attend a protest every week in
Saint Paul and meet to discuss current projects. k& currently working on a project to
get “Democracy Now!” on every public access radid &levision station in Minnesota.)

| decided to start and continue to do work wipaial justice group outside of
school as a way to continue as Freire put it-“emdtat the side of the oppressed.”

Another part of this project involved examining ewrriculum from my first two
years of teaching to see how well | integratedietbantent into my lessons and units. |
used Banks’ four levels of integration of ethnio@nt as a rubric (of sorts) to see how

many lessons, units, and assessments includeca eimtient and also to see what
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approaches (if any) they fell under. (For a fubdgption of these four levels see pages
14-16.) | decided to count all the lessons, uait&l assessments from my curriculum that
included varying degrees of ethnic content. Thessdns, units, and assessments that did
not include any ethnic content were not countedrganized under the four levels. | also
did not separate the results by grade in ordetténasimplicity in results.

After reviewing the data, | discovered that | tau$60 total lessons over 11 units
and gave a total of 45 assessments for both grhaes) the 2003-2004 school year
(Lesson Plans and Assignments). During the 2004380800l year, | taught 105 total
lessons over 8 units and gave a total of 36 assdsi({Lesson Plans and Assessments).
Looking over each individual lesson, unit, and asseent, | used Banks’ four levels to
organize the data. Table 6.1 shows this data aaed by the levels. (The lessons,

units, and assessments that integrate ethnic daatecounted as a number.)

Table 6.1

School Year Level #1 Level #2 Level #3 Level #4
2003-2004 10 12 0 0
2004-2005 8 10 7 3

A few data themes are apparent when looking a¢t@ldl. The 2003-2004 data
show that | had lessons, units, and/or assessrettsiet the first two levels, but not the
last two levels. Whereas the 2004-2005 data shatetithough the lessons, units, and/or
assessments were spread across all four levels)ajogity were spread across the first

three levels. For both school years, a pluralitthef materials fell under level 2. Finally,
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the 2004-2005 school year was the first year thaat¢hed level 4 (on three separate
occasions).

One implication that can be drawn from the dataas | began to do a much
better job at beginning to transform my curriculand giving students opportunities to
make decisions and take actions regarding variocisldssues (during the 2004-2005
school year). This is probably due to the fact thetd one unit devoted to the lives of
minorities (Japanese-Americans, African-Americaesys) and women during World
War Il. I also included a short unit on fightingestotypes where students had to identify
a few current stereotypes, dissect each of theseatypes, make a few decisions, and
come up with a plan of action to fight stereotydé@sally, | also included a unit on the
Civil Rights Movement in which many of the lessdek under level #1 and level #2.
Results

What were the results of this research projectittier words, did | meet my
primary and secondary goals? Did | accomplish wisat out to do during the 2004-2005
school year?

| believe | met my first primary goal (to get thiajority of students (and myself)
involved in some kind of social activism that woblenefit the school, community, city,
state, country, and/or world) during this projekfarge majority of students participated
in the canned food drive and the Tsunami reliefarAll the students participated in a
unit on stereotypes by writing a personal actianpin how to identify, examine, and
help prevent others from spreading stereotypesngall group of students also joined

Colors of Justice and participated in creatingss&itd raps on gossip/rumors. They also
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helped organize Mix It Up lunch, a canned food @riand volunteered at a homeless
shelter.)

| was able to meet my part of the first primaraboy helping to start and stay
involved with a peace and social justice group ¢&da People for Peace). As a group
we attend weekly protests and continue to work stagewide media access project.

| was also able to meet my second primary goatritecally examine my
curriculum from last two years and outline a plandurriculum reform using the “Levels

of Integration of Ethnic Content” as laid out imidss Banks’ book, Teaching Strategies

for Ethnic Studiesby examining my curriculum using the four levatsd coming to the

realization that a minority of my lessons and umtduded a small amount of ethnic
content. (In the next section titled, “Plans foe tuture,” | will outline my plan for
curriculum reform.)

In addition to the primary goals, | also attempti@dheet six secondary goals. |
believe | met the first goal (see page 21) becabhad students journal, fill out surveys,
and participate in class discussions on topicseelt Freire. | also was able to meet the
second goal by collecting and analyzing some dhtaill mention how | used these
themes to change or refine my teaching.) Furtheemowas also able to meet my third
goal by keeping a Freiren journal and identifyihg tbanking problem” as a theoretical
problematic.

However, despite these successes, | was unabkbefanost part, to meet my
fourth secondary goal. Although | did have lessgm&;nals, surveys, and homework that
included Freire’s ideas, the structure of my cuition was unchanged. (In other words, |

continued to be a banker that included elemenEsaife’s ideas and philosophy.)
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Finally, | was able to meet my fifth and sixth @edary goals by starting a social
justice group and carrying out at least one promud evaluating my lessons using
Banks’ four levels of ethnic content integration.

Plans for the Future

After reviewing the data, themes, and implicatibosn the six mini-projects, and
evaluating whether or not I met my goals, | haveidi to lay out a few plans for the
future. These plans would involve transforming myriculum over the next few years.

One plan would involve increasing and ultimategnsforming my curriculum to
include or integrate more ethnic content. (In féwg, plan would begin a process to center

my curriculum on ethnic content and ideas from iBeds of the Oppressed

Specifically, this plan calls for writing at leasto full units that are centered on ethnic
content for the 2005-2006 school year. (It woukbadall for increasing the number of
units to four during the 2006-2007 school year.adidition, this plan would also call for
gathering materials for other units to be transtednim the near future. Although the
number of units is small, | believe that transfotiorashould be gradual and consistent.
A small number of units will allow that. (In faddanks argues that most educators and
districts do not move beyond the first two levelsnbegration. | want to prevent this
from happening by moving gradually, but delibenatgith a goal in mind.) The ultimate
goal is to have a curriculum that meets Bankshslatrel of ethnic content integration

(the Social Action Approach) and includes ideagfifereire’s_ Pedagogy of the

Oppressedlike praxis).
Another part of this plan would also involve conting many of the projects that

were central to this study. | plan on continuingyitee students (which would include

Published by EdChange and the Multicultural Panikohttp://www.EdChange.org/multicultural




Transforming My Curriculum, Transforming My Classroom 50

Colors of Justice) opportunities to take actiormhawe students journal and fill out
surveys, to have class discussions related to tink @f Banks and Freire, and to have
students identify themes (based on their experg®rtat would make up the curriculum
or units of study.

In addition, | will continue to journal and thusliect Freiren moments and
further my discussion of the banking problem. Ilaiso work at using Freire and his
ideas as a starting point for lessons and unitsis(Would include having students
complete a social justice action project. In thigj@ct students would have to identify a
social problem, investigate it, brainstorm a lipossible actions, choose one action to
undertake, and do some evaluation.)

Finally, I will continue to evaluate my lessonglamits using Banks’ four levels
at least twice a year (during Holiday break anthatend of the year). This is essential in
order to continue the transformation of my curngul
Conclusion

This project over the last year has been botHexngihg and rewarding. It has
changed how | view schools, students, teachensiatds, and the purposes of education.
| now see schools as “laboratories” for sociahastn and change. | see students not as
empty vessels, but as young activists, willing eemtly to change the world. | see
teachers not as having all the knowledge, and dispeit to those with no knowledge,
but as partners with students in creating a ma® humane, and peaceful world. | also
now tend to have a fairly negative view toward geads (specifically No Child Left
Behind) because they seem like banking educatidriasmge, which in turn prevents

students from transforming their lives.
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In a not so distant past, | also thought the maipose of education was to climb
the economic ladder (and perhaps learn a few stiagethings along the way). | now see
education as a process of transformation that desdiconstant reflection and informed

action.
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